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Abstract

Adolescence and parenting adolescents are challenging stages in family life cycle. A
smooth transitioning through this stage requires several factors to coalesce, of which parental
adolescent attachment (AA) and emotional intelligence (EI) are critical. This study
investigates the relationship between AA and EI in adolescents and delves into the impact of
dynamic variables on AA and EI. 402 school-going adolescents in the city of Hyderabad
participated in this study. The study concluded that there is a significant relationship between
AA and EI in adolescents, proving that higher EI exists in adolescents who have secure
attachment and lower EI for insecure attachment. Insecure AA and low EI are exhibited by
the adolescents at an alarming ratio. The study also sheds light on how dynamic variables can
affect the AA, EI and the well-being of adolescents.
Keywords: Adolescence, Parental attachment, Emotional intelligence, secure attachment,
insecure attachment, well-being.

Introduction

The American Psychological Association refers to three common goals of parenting
as “ensuring children’s health and safety, preparing children for life as productive adults and
transmitting cultural values” (Parenting, n.d.). The healthy accomplishment of these goals
depends largely on the parent-child relationship. But a challenging stage between childhood

and adulthood is adolescence. Adolescence, broadly classified as the ages between 10 and 19
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and more specifically as between 12 and 18 (Kakkad et al., 2014), is considered crucial for
the holistic development of an individual. According to family life cycle theory, conflicts rise
with several family based risk factors (Carter, 1999; Crosnoe & Johnson, 2011) during this
time. There is rapid change in physiological development aided by a flood of hormonal
activity (Susman et al., 2003), heightened emotionality, exploration of identity separate from
their parents (Kroger, 2006) as they transition to adulthood. As much as adolescents are
active agents in their own developmental process, interactions with significant people like
parents and peers and environment around them can bolster or hamper holistic growth and
development (Backes & Richard, 2019).

Two factors are extremely significant for adolescent development, parental attachment
(AA) and emotional intelligence (EI). Attachment refers to the bonding between a parent and
a child. There are four fundamental attachment styles, viz, secure, avoidant/dismissive,
anxious/ambivalent, disorganized/fearful-avoidant attachment (Bowlby, 1969; Magaia et al.,
2011). Secure attachment style is healthy whereas the other styles are insecure/unhealthy for
the individual with long lasting effects (Rees, 2007). Emotional Intelligence (EI), a predictor
of academic and professional success (Romanelli et al., 2006), is defined as the ability to
understand and manage your own emotions, as well as recognize and influence the emotions
of others around you. The components of EI are self-awareness, self-regulation, motivation,
empathy and social skills (Goleman, 2006).

Review of Literature

The holistic development of a child into an adolescent and into a well-functioning
adult depends much on the parental function (Philip, 2022). In any stage of life, the
well-being of an individual to a great extent can be traced back to the impact that

parents/primary care-givers had on him and the attachments they develop (Breiner et al.,
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2016). Higher EI and emotional development are intertwined with parental attachment and
adolescent well-being (Bahat & Ovsenik, 2020; Romanelli et al., 2006).

In several countries, positive correlation between attachment/higher family
functioning and EI are observed with benefits including better interpersonal relationships,
mood regulation and decreased loneliness (Barragan Martin et al., 2021; Borawski et al.,
2022; Najm, 2022). Studies done in different Indian states show significant relationship
between adolescent EI and parental attachment/acceptance, confirming that healthy family
relationships greatly influence EI of adolescents (Bhatia, 2012; John & Manimekhalai, 2019;
Robert S & Kadhiravan, 2022). Thus secure attachment is a significant positive predictor
while insecure attachments are significant negative predictors of EI (Samadi et al., 2013;
Scarlat, 2021).

Considering the vitality of EI and AA and the post-pandemic crisis in families with
heightened parental conflict, emotional, social and mental challenges (Alamolhoda et al.,
2022; Chavira et al., 2022), the present study is extremely relevant as it investigates the
relationship between AA and EI and endeavors to understand how dynamic variables
contribute to it.

Methodology

The objectives of this study are to assess the relationship between AA and EI among
school going adolescents and to investigate the impact of dynamic variables on AA and EI.
Three hypotheses are tested, viz,

e There is no significant relationship between AA and EI in adolescents.

e Higher EI exists in adolescents who have secure attachment styles and lower EI for
insecure attachment styles.

e There is no significant relationship between AA or EI factors and family or external

variables.
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Participants and Procedure

The study is conducted among adolescents between 12 and 18 years (Grades 8-12) in

a school in Hyderabad. 402 samples were collected, collated into MS excel and exported to

SSPS for the analysis.

Tools

Three tools were used for this study.

1. Socio-demographic data sheet

2. Adolescent Attachment Questionnaire (AAQ) - The AAQ, developed by Malcolm West
(West et al., 1998), is validated, reviewed and extensively used (Bodfield et al., 2020;
Wilson & Wilkinson, 2012). It includes nine items on a five-point Likert type scale,
measuring three specific factors of AA, namely, Angry Distress (AD), Availability (A)

and Goal-Corrected Partnership (GCP), along with the total AA score.

3. Trait EI Questionnaire for Adolescents (TEIQue-ASF) — The TEIQue-ASF, developed by

K. Petrides (K. Petrides et al., 2006; K. V. Petrides, 2009), is extensively validated and
used across the globe (Denz et al., 2013; Siegling et al., 2015). It is a 30-item
questionnaire with a seven-point rating scale, measuring four factors of EI, namely,
well-being, self-control, emotionality and sociability and Global trait EI.
Results
The basic socio-demographic variables are analyzed and presented.
Age and Grade
The respondents belong to ages 12 to 18 (Mean =14.04, Standard Deviation =1.20)

and are in Grades 8 to 12, depicted in Figure 1 and 2 respectively.
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Figure 1 Age distribution of respondents
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Figure 2 Grade-wise distribution of respondents
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In gender, the students are given the options of male, female and preferred not to say.

The gender distribution is depicted in the histogram in Figure 3.
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Figure 3 Gender distribution of participants
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Living Arrangement

The students are classified on the basis of whom they are living with, single parent,
both parents or others (extended family or in a hostel), as shown in the pie-chart in Figure 4.
Figure 4 Living arrangement of participants
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Hypothesis 1: There is no significant relationship between AA and EI in adolescents.
Inorder to assess the relationship between AA and EI, the Total AA is calculated as

the average of its three sub-scores and Global trait EI as the average of its four factors.
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Percentile distributions are done for AA and EI scores, shown in Tables 1 and 2 and

graphically represented in Figures 5 and 6. Higher scores of AA corroborate with insecure

attachment and lower values with secure attachment (Levine, 2015).

Table 1 AA distribution

Frequency Percent Valid % Cumulative %
Below Average 86 21.4 21.4 21.4
(<25™ Percentile)
Average 206 51.2 51.2 72.6
(25™-75"™ Percentile)
Above Average 110 27.4 27.4 100.0
(>75" Percentile)
Total 402 100.0 100.0
Table 2 Trait EI distribution
Frequency Percent Valid % Cumulative %
Below Average 251 62.4 62.4 62.4
Average 129 32.1 32.1 94.5
Above Average 22 5.5 5.5 100.0
Total 402 100.0 100.0
Figure 5 AA interpretation
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Figure 6 Trait EI interpretation
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Further, a Pearson Correlation test is done between Total AA and Trait EI and its
factors. For AA and El, the correlation coefticient is -0.521, with sigma .000, which is highly
significant at the 0.01 level (2-tailed). This indicates that these variables have a strong inverse
relationship. Not just the total scores, but also the sub-scores/factors show strong correlation
with each other. It is seen that when adolescents experience angry distress or lack of
availability of parents, their well-being, emotionality and self-control are significantly
impacted negatively. Well-being and emotionality also show positive correlation with each

other, depicted in Figure 7.

Table 3 Correlation between Total AA score and Global Trait EI

Correlation Total AA score Global trait EI
Pearson Correlation 1 =521
Total AA score
Sig. (2-tailed) .000
Pearson Correlation =521 1
Global trait EI
Sig. (2-tailed) .000

Figure 7 Correlation between Well-being and Emotionality
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This highlights the impact of each factor on the other. Therefore, significant
relationship between AA and EI is established and hence the hypothesis is rejected.
Hypothesis 2: Higher EI exists in adolescents who have secure attachment styles and
lower EI for insecure attachment styles.

In order to understand the extent of association between EI and AA, a chi-square test

is performed as seen in Table 4 and cross-tabulated in Table 5.

Table 4 Chi-Square Test Statistics

Value Df Asymp. Sig. (2-sided)

Pearson Chi-Square 75.506° 4 .000

Likelihood Ratio 71.447 4 .000

Linear-by-Linear
64.728 1 .000
Association

The Pearson Chi-square score value is 75.506 with a p-value of .000 which is
statistically significant. From Table 5 and Figure 8, it is clear that out of the 251 respondents

who have low EI, 224 have insecure attachment, indicating that low EI corresponds to
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insecure attachment style. 129 students have average EI but only 42 of them have secure

attachment, confirming the inverse relationship between EI and AA. Looking at the 22

adolescents who have above average El, it is significant that 16 of them have secure

attachment while just 6 of them have insecure attachment. These inferences thus confirm that

higher EI exists in adolescents who have secure attachment and lower EI in adolescents with

insecure attachment styles. Hence the hypothesis is accepted.

Table 5 Cross-tabulation of Trait EI and AA interpretations

AA Total
Below Average Average Above Average
Below Count 27 131 93 251
Average % of Total 6.7% 32.5% 23.2% 62.4%
Count 42 71 16 129
Trait EI Average
% of Total 10.5% 17.6% 4.0% 32.1%
Above Count 16 5 1 22
Average % of Total 4.0% 1.3% 0.2% 5.5%
Count 85 207 110 402
Total
% of Total 21.2% 51.4% 27.4% 100.0%

Figure 8 Bar chart representing AA and trait EI score
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Hypothesis 3: There is no significant relationship between AA or EI factors and family
or external variables.

Two variables are considered here — grade and living arrangement of the adolescent,
to understand their impact on AA and EI and its factors.
Impact of Living Arrangements on AA

Three options are considered for the living arrangement of the adolescent, living with
single parent, both parents or others (grandparents, hostel, extended family), and the impact
on AA is tested using one-way Anova. A statistically significant relationship is found
(p=.037) with the total mean AA score for those living with single parent as 1.871, with both

parents as 2.047 and with others as 2.75, shown in Figure 9.

Figure 9 Total mean AA score based on living arrangements
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Adolescents who live with single parents exhibit healthier attachment compared to
those living with both parents. Those who do not live with parents show highly insecure
attachment. When both parents live together, marital quality is a predictor of adolescent
well-being as marital and interparental conflict, parents’ romantic attachment and attachment
styles can have critical impact on AA (Doyle & Markiewicz, 2005; Laurent et al., 2008). On
the contrary, it is also to be noted that all the 16 students who have secure attachment styles
and high EI live with both parents. Thus, it can be concluded that AA and EI are
significantly impacted not only based on whom the adolescents are living with but also the
living environment that exists in the home.
Impact of Grade on AA and EI

Inorder to assess if there is any relationship between the grade in which the adolescent
is studying and the AA or EI, Kruskal-Wallis test is done and the mean ranks are obtained as
shown in Table 6, represented in Figure 10. It is observed that grades 8 and 9 have higher EI
and secure attachment styles when compared to grades 10 to 12. Grade 10 shows significant

dip in EI and grade 11" and 12" have significantly low EI and insecure attachement.

Table 6 Ranks of Kruskal-Wallis test for Total AA and Trait EI based on grade
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Grade N Mean Rank
Total AA Trait EI

8 127 189.35 205.61
9 135 203.47 213.7
10 97 207.07 182.55
11 13 226.58 193.86
12 25 212.92 193.78

Figure 10 Total AA and trait EI mean ranks based on Grade

240 . o
O Total AA ® Global Trait EI

Mean Ranks
-2
™
(]

8 9 10 11 12
Grade

Impact of Grade on the Well-being of the Adolescent
Well-being, a factor of EI, is considered to understand how adolescent wellness is
affected as they move higher up in grade. Kruskal-Wallis test shows statistical significance

(p=.010) and mean ranks for Well-being are given in Table 7 and plotted in Figure 11.

Table 7 Ranks of Kruskal-Wallis test for Well-being based on grade

Grade N Mean Rank
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Figure 11 Mean Well-being ranks based on Grade
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It is seen that well-being constantly decreases as the adolescent moves up from grade

8 to 12. The reason behind this is explored by calculating the mean stress management of the

adolescent in each grade and is plotted with mean well-being in Figure 12.

Figure 12 Grade-wise Well-being vs Stress management
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It is evident that as adolescents move to grades 10 and above, they are not able to
manage stress well. This is primarily academic (Jassal, 2021; Meza et al., 2022). The striking
similarity in the patterns of well-being and stress management informs that there is
considerable stress in the life of adolescents that impacts their well-being adversely. Thus,
adolescents struggle with well-being which in turn affects AA and EI as they transition
through early to late adolescent years. So, the hypothesis is rejected as significant relationship
is found between AA and EI factors and external and family variables.

Recommendations
For Family Educators and Counselors

1. To create awareness about the significance of AA and EI in adolescents and the
impact of AA on EIL

2. To educate parents about developing and maintaining secure attachment with their
children.

3. To equip families to keep the home environment healthy, understanding the impact of
marital conflicts and parental issues on the adolescent.

4. To ensure that adolescents are not pressurized to perform but are trained to manage

stress well and maintain well-being.
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5. To encourage growth in well-being, emotionality, sociability and self-control in
adolescents.

6. To enable parents to invest on adolescent EI by building secure attachment that
ensures that they become well-performing adults as they transition into the subsequent
life stages.

For Educational Institutions

1. To focus on the holistic development of adolescents rather than mere academic
performance.

2. To alleviate academic pressure off adolescents so that they are not under stress and
their well-being is not compromised.

Future Scope

The study has opened up doors for a plethora of research and further investigations as

mentioned below.

e A similar research can be planned for rural adolescents to understand the impact of
urbanization on parental attachment and EI.

e Studies dividing early, middle and late adolescent stages to understand transitional
changes and their role in moderating AA and EI.

e Studies on the impact of marital conflicts and academic stress on adolescents.

Conclusion
This study concludes that there is significant relationship between parental attachment
and EI in adolescents, proving that higher EI exists in adolescents who have secure
attachment styles and lower EI for those with insecure attachment. Majority of the
adolescents have insecure attachment and low or average EI. Variables like living
arrangements and grade significantly impact AA and EI of adolescents. Adolescents who

don’t stay with parents have highly insecure attachments. Marital health can also contribute
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to unhealthy attachment. The adolescent well-being drastically drops as they move higher in
grades as stress impacts their well-being. The study has somber recommendations and scope

for further investigation to enhance holistic well-being of adolescents in families.
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